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Penalties were applied in the cases where font size exceeded the stated required 9-10; drop
caps were not created correctly; insufficient gutter width; and text alignment issues were not
observed. This impacted Criterion 4 - Implement appropriate design and production processes,
as well as the codes and conventions aspect of Criterion 7 - create finished media product.

9 Advertising in magazine - Students should note, placement is important i.e. back page is
conventional to place an advert. There were folios which had duplicated advertisements, ie
repeated use of minor piece advertisement included in major will be detrimental to marks for
the finished product. Guidelines clearly state that the minor should not be included in the major.

9 Ensure to follow guidelines regarding use of TASC ID instead of student’s names.

1 Without support material for the Major product, too much guesswork occurs regarding some
aspects of production, such as collaborative input; who has been directed to help create content
etc, use of technologies, and how things were made.

1 Non-original material must be referenced in support material.

SCREEN

1 Proforma write-ups were not detailed enough. There was limited justification of techniques,
conventions and artistic choices.

9 Narrative Structure mostly wasn't identified (e.g. linear, non-linear, 3 act play etc.). There were
what appeared to be “made up” structures.

9 Support materials (see notes in above PRINT section re support material).

1 Documentary as a genre and the conventions of, are not being adhered to — whether this is
student or teacher misunderstanding is not known. There is more to the genre than just an
extended interview. Use of file footage must adhere to the % rule.

1 Art-house is not a justification for a poorly explored narrative or unresolved plot lines. There has
to be a demonstrated understanding of the conventions of Art-house by the student.through
technical codes and conventions.

1 There were too many students who used “hybrid”/"mash-up’/’'non-existing” genres (e.g. naming
3 differing genres for the one product, Psychiatric, documentary style, fly on-the-wall drama). To
be successful students should pick one genre and explore the conventions of that genre and
follow the style rules.

1 Context of viewing should be a hypothetical (i.e. not for TASC examiners). It should have some
intention of where the product WOULD be seen (e.g. YouTube, Short Film competition - NOT
for TASC examiners).

T Word count on proformas were significantly low in some cases.

1 Spelling errors were evident in opening titles, end credits, text slates in the products.

1 Actors looking at camera/breaking the 4" wall — this is a direction issue.

9 Teachers and students need to check the guidelines — there is no need for a KEYGEN and

countdown for ads anymore.
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Journalism Unit products had some obvious bias in the voice over script from some students. If
it's been named up as a news story, it needs to adhere to the MEAA Code of Ethics, which
includes fair and balanced reporting.

Journalism Unit product needs to be a serious, “real” and local story that is an accessible topic.
Interviewees need to be connected to the story and not “actors” pretending to be characters or
experts (e.g. the Prime Minister). There were a number of news products that were essentially
parody of news which does not fit in the Journalism Unit.

No need to include the 3 unit essays in the folio.

The product needs to be named up (i.e. if it's a news story, then it has to follow the conventions
of a news story). There were news stories which used dramatic conventions such as music and
video transitions which leant the product more towards current affair style journalism.

A number of advertisements didn't have a call-to-action or tag line to provide consumers with
needed information.

There were still students who were using products that didn't exist or creating new labels on
existing products which detracted from the intent (e.g. cardboard with hand written labelling
stuck onto product). Guidelines state that students should use an existing product.

There were a number of folios that were completely shot by a mobile phone — including the
major product. The guidelines clearly list a camera as a tool. This makes it difficult to assess
Criterion 4 and 5.

Teachers and students need to ensure they check the guidelines carefully and not assume that
the requirements haven't changed.

There were a number of major productions that did not have any dialogue. They became
essentially montage with a music overlay. These were difficult to assess Criterion 5 and 6 as they
lacked the sound component and narrative.

There were a number of products exported at 720 or 480 and AVI/WMA.. Please check the
guideline specifications.

Storyboards are not required for news products or major products (shot lists are an accepted
practice). Storyboards should not be used unless the student has proficient drawing skills to
describe the scene.

Jump cuts in interviews need to be covered by B-roll footage.

Ensure mp3 files are suitable quality and not over-compressed.

All proformas need to be printed.

Audio levels were quite inconsistent within products and across the range of products.

The “warp stabilizer” feature has warped many shots, even relatively held shots. Ensure students
use a tripod or gimbal to minimize this effect in post-production.

Mockumentary genre needs to be fully scripted and not improvised and use the “documentary”
conventions but with a humorous tone.




EXAM PAPER

Question | — 9 responses

T

Stronger responses provided excellent examples where students were able to connect the
sensationalistic journalism techniques to support their opinions. Strong analysis of impact of
tabloid journalism on society. There were a number of current examples used (e.g. bushfires vs
news.com.au tabloid stories).

Weaker responses were generalised in their discussion of tabloid journalism. There were often
no clear definitions or understanding of the characteristics of tabloid journalism. Some students
confused this question with public vs private ownership — while this could be a good way to
explain the difference in tabloid journalism between these organisations, students merely
“information dumped".

Question 2 — 4 responses

T

T

T

Many candidates did not identify the three stages of production or included very limited
production examples.

Candidates that did poorly had seemingly ‘pre-prepared’ responses that did not answer the
question.

Candidates who did well were able to delineate the three production stages, using specific
examples, linking into how this shapes meaning for the audience.

Question 3 — 37 responses

T

This complex question was generally handled comprehensively. Many use this question to
demonstrate their understanding of media ownership. Successful candidates were able to link
media ownership as a political pressure for journalists to either support or not support
government. Others were able to identify sensitive reasons why the public did not need to know
(e.g. crime/child welfare/national security interests). They chose strong new stories to support
their arguments for and against and often quoted the MEAA fully and linked the breach of
confidentiality and privacy to the code. Strong answers also were able to link the pressures to
financial considerations (e.g. commercial interests).

Weaker responses were unable to link the ownership to the question and often ‘dumped’ as
much information as they could about the 75% rule, media legislation and media moguls. Some
were unable to link the “public’s right to know'” to the question and chose very generalised news
stories which focussed on sensationalism rather than on the pressures for journalists to report
ethically and factually. Candidates often provided their own opinion around whether the
journalist should or should not have reported on the story and focussed on tabloid style
techniques (foot in the door journalism) rather than whether the story was in the public’s
interest to know.

Question 4 — | | responses

T

1

Strong candidates defined public and commercial/private companies, with specified examples to
support each. Additionally, comparative analysis synthesised strengths for each platform.

Use of specific references such as quotations that provided analysis of media allowed candidates
to further validate, evaluate and discuss prominent features of the question.

Stronger candidates had a broad range of points within their responses.

Some candidates showed limited understanding or realisation of key terms, which inhibited their
ability to validate responses.

Candidates who did not elaborate on key points did not have much discussion to support their
answers.




Question 5 — 10 responses

1 Overall this question was answered poorly. Students struggled to define minority groups and
explain the impact of this within media contexts.

1 Candidates often tried to change the subject matter without linking back to the actual question.
(E.g. sensationalism came up a lot, which could have been a valid point of view, but was not
successfully integrated into the question response).

1 Candidates who did well had multiple examples to support their conclusions.

Question 6 — 75 responses

1 Weaker responses discussed the increase in technology and how that has impacted news
production but not mention the online/internet aspect the question proposed. They didn't
specify specific stories and made generalisations about technology.

1 Stronger answers combined research and evidence and the impact of technology/internet using
specific news stories. Students talked about issues with the immediacy of news that sometimes
didn't allow editing which becomes a challenge for editors to get things out quickly and with
accuracy.

1 Students used this question to compare traditional media with new media and were able to

address the benefits and challenges of this shift.

There were not many that mentioned convergence.

Issues around access were discussed well.

1 Aot spoke of “citizen journalism” well but some made sweeping statements like “anyone can be

a journalist”.
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Question 7 — 44 responses

1 Many candidates did not pass because they told the story of their chosen ad, without describing
production techniques, audience, codes and conventions or purpose.

1 Very few candidates referenced the narrative genre, or analysed the narrative by breaking it
down into its elements.

9 Stronger answers summarised the narrative, and analysed purpose, audience and codes and
conventions, focusing on the details of how the narrative was constructed.

1 Most candidates chose appropriate ads for the question, however film trailers and PSA’s were
not appropriate for the question, as they could not delineate between product and narrative.

Question 8 — 39 responses

1 This question was generally well answered across the board with a comprehensive discussion
about how production processes and techniques were used to address the target audience
values.

1 Well-answered responses chose two strong commercials/ads which enabled them to compare
and contrast how advertised appeal to the values of their chosen demographic. Codes and
conventions were discussed in terms of symbolic, technical and narrative (e.g, a brief discussion
on the synopsis of the ad), followed by technical analysis and commentary on the use of colour
to symbolise emotions. They were clearly able to identify the values of the target audience and
the cultural tropes the advertisers were trying to appeal to. They made clear connections
between the production processes and values of the target audience.

T Weaker responses chose products which were too similar in their target audience which didn't
allow for broader discussion. They tended to re-tell the narrative rather than looking at the
production techniques used to target an audience.
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.|

eg

— responses




